2025, Ned/2 BecTHuk KI'Y umeHun M. Apabaesa

VIK: 37.013.46
DOI 10.33514/1694-7851-2025-4/2-176-186
Anb ban
acriupanT-u3ungeedy PhD
U. ApabaeB arbianars! KbIprei3 MaMiIeKeTTHK YHUBEPCUTETH
bumkex .
402387567 (@qgg.com

TPAHC®OPMAIIUA ’KAHA TYPYKTYVIYK: 1990-2000-KblJIIAPbBI KbIPT'BI3CTAH
"KAHA KBITAMJIA JKAIITAPABIH J)KAPAHIBITBIH TY3YJYIIY YYYH OKYTYY
INAPTTAPBIH CAJIBIIUTBIPMAJIYY U3NJ110O

AnHoTanusi. 20-KbUTBIMIBIH aKbIPKBI OH KbUIABITBIHAA (1990-2000) EBpaszus reocascuii
NeH3aKbIHBIH JpaMaTHKAJIBIK e3repyury 0omay. Kelpreisctan coBeTTHK pecityOnka KaTtaphbl YIyTTyK
KO3 KapaHIbICBI3JBIKTBIH, CAasCUM CUCTEMAaHbIH ©3IrepYLIYHYH JKaHa SKOHOMMKAJIBIK "LIOK
TEpanuAChIHBIH" 00pYyJapblH KOPYII, KAIITaPbIHBIH JKapaH/bITbIH ""COBETTHK XapaHJapJaH" >KaHbl
YAYTTYK jKapaHjapra eTYYCYHYH oopyHa ayymap Oomay. Omron sie yuypnaa Keitail conmnamicTTii
JKOJITO Kapuibl, pedopmanapipl jKaHa adbUIBIITH TEPEHACTTH, [IO0ATAAITHIPYY HPOIECCHHE
MHTETPaLMCHIH TE3ETTH KaHa PhIHOKTYK SKOHOMHKAHBIH aHa COLUANJIBIK TUTFOPATU3MINH JKaHbI
TaJanTapblH KaHAATTAHABIPYY YUYH JKAIITAPBIHBIH >KAPAHABITBIH yuypJarbl CasiCuil ajkarblHja
Ty3eT. byn makana ymryn mesrmnje Oyl KM 6JIKeAe >KallTapiblH >KapaHIbITbIH TY3YJIYLIYHO
HeruszenareH "OuiauM Oepyy HIapTTapblH" CaJbIITHIPYYHY KO3[OWT, aTan alTkaHla, MaMIIEKETTUH
HEr'M3TM KaHaj KaTrapbl MEKTell OWJIMMHU apKbUIyy >KalUTapAblH ©3YH-03YH, OWIMMHUH KaHa
KOHIOMYYIYKTOPYH MaKcaTTyy jkaHa CHUCTeMalblk TypAe KsIprel3cranisiH Ouium  Oepyy
IIapTTapbl TapbIXbli OasHIaMaIapAbl aIMALITHIPYy, YIyTTyK THJ CasiCaThlH HILKE allbIpyy KaHa
KapaHJbplk OwinM Oepyy CHCTEMachlH Ty3YY MEHEH KepCoeTyJIreH "Y3TYJITYKCY3AYK >KaHa
PEKOHCTPYKIHS" ©3reueyYKTOPYH KOPCOTKOH Jemn aWThuiaT. An smu KbeitaliaeiH Oumum Oepyy
IapTTapbl  "BUIAWBIKTAIUTBIPYY JKaHa  Y3TYJATYKCY3AYK' ~ ©3Te4elyYKTepyH  4arbUIAbIPIaH,
NaTPUOTU3M/IM JKaHAa HErM3rM COLMAINUCTTUK OaanyylnyKTapAbl CaKTOO, OIIOHIOM 371e ydypJarsl
KbIMBIHUBIIBIKTAPTa KOOI 0epyy YUYH MOpajiblk ounuM Oepyy Ma3MyH Byn Makana sku eskenery
OKYyy MpOrpaMMAachIHBIH JI0J000PYH, OKYTyydy KUTENTEpPIUH Ma3MyHYH, OKYTYyyJarbl THJIJUK
CasCcaTThl )KaHa OKYTYYZaH THIIKApbl IPAKTUKAJIBIK HII-Y4apallapbl Tal100 apKbUIyy MaMIJIEKETTEP
casicMii ©3repyIlTYH ap KaHJai >kongopyHaa OwiuMm Oepyy Kypajaapbl apKbulyy KallTapjbIH
JKapaH/IbIK UIEHTUTETHH KaHTHI (hOpMalallIThIpraHblH, OLIOHAOM 371€ ka byn usunaee xamrapasiH
COLMANM3aLUATIO0  MEXAHU3MUHAETH  COLMANM3MIEH KUHMHKA  OTYY ©JKeJIepy MEHEH
IPOTPECCUBYY pedopMa OJIKeIOpPYHYH OPTOCYHIArbl OKIIOIITYKTapAbl kaHa alibIpMadbUIbIKTapAbl
TYLIYHYY Y4YH 0aanyy nepcrneKTHBaHbI KAMCBI3 KbUIAT.
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TPAHC®OPMAIIUSA U YCTOMYUBOCTh: CPABHUTEJIBHOE UCCJIEJOBAHUE
YCJIOBUH OBYYEHUS JIJI1 ®OPMUPOBAHUSA MOJIOAEXKHOI'O I'PA’KIAHCTBA
B KbIPI'BI3CTAHE U KUTAE C 1990 110 2000 I'OAbI

Annoranust. [Tocnennee aecsrunerrie XX Beka (1990-2000 1T) crano cBHAETEIEM IPaMaTHUECKOTrO
M3MEHeHHs reornonuTideckoro ganamadra EBpasun. Kak coerckast pecityonmika, Keiprsizctan nepesxust 0omu
HAIMOHATLHOW HE3aBUCUMOCTH, TpaHC(HOPMAIIMK MONUTHYECKONH CHUCTEMBI M 3KOHOMHYECKOH «IIIOKOBOM
TEepanuu», CTOJKHYBIIMCh C TSDKENIBIM IEPEXOIOM CBOETO MOJIOIEKHOIO TPaXKIaHCTBA OT «COBETCKHX
Ipakian» K HOBBIM HAIMOHAJIBHBIM IpakiaHam. Mexny tem Kurail, npuiepxuBasich cOLMaIMCTUYECKOTO
IyTH, YDIyOrsuT peopMbl M OTKPHITOCTb, YCKOPWJI CBOIO MHTErpalli0 B TPOLECC DIOOAIM3ALMU U
copMHpPOBAII TPaXKTAHCTBO CBOSH MOJIOZIEXKH B CYILIECTBYIOIIMX MOIMTHIECKUX PaMKaXx [ yIOBICTBOPEHUS
HOBBIX TPEOOBAHMIT PHIHOYHOM SKOHOMHKH M COLIMAIILHOTO IUTIopasin3Ma. Llerbio HacTosei crarsu sSBisieTcst
CpaBHEHHE «00Pa30BaTENIBHBIX YCIOBUIN», Ha KOTOPBIE OMTMPAIOch (POPMUPOBAHME MOJIONIEXKHOTO IPAKIAHCTBA
B 3THX JBYX CTpaHax B 3TOT NEPUOI, @ UMEHHO CHCTEMATUYECKUX MEXaHW3MOB, C TIOMOIIBIO KOTOPBIX
TOCYIapCTBO, dYepe3 MIKOJIbHOE O00pa3oBaHME B KadeCTBE OCHOBHOIO KaHaa, IIENICHANPABICHHO U
CHCTEMAaTH4YecKd (HOPMHPOBATIO CaMOOBITHOCTb, 3HAHUS M CIIOCOOHOCTH MOJIOIBIX TpaxkaaH. B crarbe
YTBEPIKIIACTCS, 4TO YCIIOBHs 00pa3oBaHus B KbIpraI3cTane MpOsBISsIIN XapaKTePUCTUKU «TUCKOHTUHUBHOCTH 1
PEKOHCTPYKLIMIY, MPOSIBIISIOIIMECS B 3aMEHE MCTOPUUECKUX IOBECTBOBAHUI, pean3alii HalOHAIbHOU
SI3BIKOBOM TOJIUTUKU M CO3[JAHUN CUCTEMBI TPAKIAHCKOTO 00pa30BaHusl, TIPOIIECC, TIOMHBINA MPOTUBOPEUHIA U
HeorpeneneHHocteid. Hanpotus, ycnoBust oopazoBanust Kutas oTpakaiv XapakTepUCTUKH "aJianTaiyy 1
HENPEphIBHOCTH", COXpaHssi MAaTpUOTU3M KM OCHOBHBIE COLMAJIMCTUYECKHE LEHHOCTH, MOACPHU3HPYS
colepKaHWe M METONIbl MOpPAJIbHOTO BOCHHTAHUS I PEarpoBaHUs HA BBI30BBI BpeMEH. AHaIM3HPYs
pa3paboTKy y4eOHBIX MpOrpamMM, COICP)KAHHE YUYCOHHKOB, SI3BIKOBYIO TIONIMTHKY B TIPETIONABAHUN H
BHEIIKOJIbHYIO TPAKTUYECKYIO JESITEIbHOCTh B 00EHX CTpaHAaX, 3Ta CTAThsl PACKPBIBACT, KAK IOCYIapCTBA
(bopMUpOBaTN TPAXKIAHCKYIO HJICHTUYHOCTh MOJIOZIEKH C TIOMOIIBIO 00pa30oBaTeIbHbIX MHCTPYMEHTOB Ha
Pa3MYHBIX MYTAX MOJUTHYECKOM TpaHchoOpMalliM, a Takke MpOIECcChl aNanTalyy, MEeperoBopoB U
MHTEPHAIM3AIMY, HUCIIBITBIBAEMbIE MOJIONEXKBIO. JTO HCCIENOBAHME JAET ILIEHHYIO IIePCIICKTUBY IS
MIOHMMAHUSI CXOZICTB M PA3NIMUMil MEXITy CTpaHaMH C MOCTCOLMATMCTUYECKON MepEXOTHON SKOHOMUKOU 1
CTpaHaMH C MIPOTPECCUBHBIMU pehOpMaMU B MEXAHU3ME COLIHAITI3AIIMH MOJIOICKH.

KioueBbie cnoBa: (opMHUpOBAHME TPKIAHCTBA, YCJOBUS OOy4eHHs, MONONEkb, KbIpreicraH,
Kwuraii, cpaBHUTEIEHOE 00pa30BaHe, MOCTCOIMATUCTHIECKUI TePeXO]l.
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TRANSFORMATION AND PERSISTENCE: A COMPARATIVE STUDY OF TEACHING
CONDITIONS FOR THE FORMATION OF YOUTH CITIZENSHIP IN KYRGYZSTAN AND CHINA
FROM 1990 TO 2000

Abstract. The last decade of the 20th century (1990-2000) witnessed a dramatic reshaping of
the Eurasian geopolitical landscape. As a Soviet republic, Kyrgyzstan experienced the pains of
national independence, political system transformation, and economic "shock therapy," facing the
arduous transition of its youth's citizenship from "Soviet citizens" to new national citizens.

177


mailto:402387567@qq.com

2025, Ned/2

Meanwhile, China, while adhering to the socialist path, deepened reform and opening-up, accelerated
its integration into the globalization process, and shaped the citizenship of its youth within the existing
political framework to meet the new demands of a market economy and social pluralism. This paper
aims to compare the "educational conditions" relied upon by the formation of youth citizenship in
these two countries during this period, namely the systematic arrangements by which the state,
through school education as the main channel, purposefully and systematically shaped the identity,
knowledge, and abilities of young citizens. The paper argues that Kyrgyzstan's educational conditions
exhibited the characteristics of "discontinuity and reconstruction," manifested in the replacement of
historical narratives, the implementation of national language policies, and the establishment of a
civic education system, a process fraught with contradictions and uncertainties. In contrast, China's
educational conditions reflected the characteristics of "adaptation and continuity," maintaining
patriotism and core socialist values while modernizing the content and methods of moral education to
respond to the challenges of the times. Through analyzing curriculum design, textbook content,
language policies in teaching, and extracurricular practical activities in both countries, this paper
reveals how states shaped the civic identity of youth through educational tools under different paths of
political transformation, as well as the processes of adaptation, negotiation, and internalization
experienced by the youth. This study provides a valuable perspective for understanding the
similarities and differences between post-socialist transition countries and progressive reform
countries in the socialization mechanism of youth.

Keywords: citizenship formation, teaching conditions, youth, Kyrgyzstan, China, comparative
education, post-socialist transition.

1. Introduction

The 1990s was an era of profound transformation, marked by significant shifts in the global
landscape. The dissolution of the Soviet Union and the end of the Cold War reshaped the international
political and economic order [4, c. 12-15]. As a Central Asian country, Kyrgyzstan gained
independence from the Soviet Union during this period, ushering in a new chapter of national
development. Politically, the transition from a Soviet republic to an independent sovereign state made
the establishment of a new political system and governance framework an urgent priority.
Economically, the abandonment of the planned economy model and the arduous shift toward a market
economy presented numerous challenges, including economic restructuring and the establishment of
market mechanisms. Culturally, while preserving its national traditions, Kyrgyzstan faced the
challenge of shaping a unique national cultural identity under the dual influences of Western culture
and neighboring countries. China also entered a critical phase of deepening reforms and expanding
openness during this period. The socialist market economy system continued to advance, driving
rapid economic growth and increasingly close ties with the world. Amid the wave of globalization,
China had to uphold its cultural traditions and values while adapting to international norms,
cultivating talents with a global perspective and modern civic consciousness [7, ¢. 34-38].

The formation of citizenship is crucial for the stability and development of a nation. As the future
and hope of a country, the formation of citizenship among youth is even more closely related to the
long-term development of the nation. Under this special historical context, studying the educational
conditions for the formation of youth citizenship in Kyrgyzstan and China holds significant
theoretical and practical importance. Theoretically, it helps enrich and expand research on citizenship
theory and related theories of educational sociology, providing new perspectives and case studies for
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cross-cultural education research. Practically, it serves as a guide for both countries to improve their
youth citizenship education systems according to their national conditions, enhance educational
quality, and cultivate young talents that meet the demands of the times. It also facilitates exchanges
and cooperation in the field of education between the two countries.

II. Theoretical framework: Formation of citizenship and teaching conditions

2.1 Core Concept Definition

Citizenship is a multifaceted and evolving concept that has been interpreted differently across
historical periods, cultural contexts, and academic disciplines [1, c¢. 34-38]. Tracing its origins to
ancient Greece, citizenship was initially closely tied to city-state governance. Citizens held political
rights to participate in public affairs like decision-making and judicial processes, though this form of
citizenship had clear limitations—reserved exclusively for free males while excluding slaves, women,
and non-Greeks. As society evolved, modern citizenship expanded within the framework of nation-
states, encompassing broader rights and obligations including civil, political, and social rights.

In this study, citizenship primarily refers to the social status of young individuals within a nation
and society, encompassing both their rights and obligations. These rights include equal access to
education, freedom of speech, and the right to vote and stand for election. Obligations involve
complying with national laws and regulations, maintaining national unity and social stability, and
actively participating in public welfare activities [14, c. 30-33]. The formation of youth citizenship is
a dynamic process influenced by multiple factors such as family, school, and society. Among these,
school education plays a crucial role in shaping young citizens' identities, with teaching conditions
serving as a vital component of this educational process.

Educational conditions encompass all factors influencing teaching quality and student learning
outcomes, comprising both physical infrastructure and educational resources. The physical
infrastructure includes school facilities such as teaching buildings, laboratories, libraries, and sports
facilities, which provide essential material support for educational activities. Modern laboratories, for
instance, offer practical training environments that enhance students 'understanding and mastery of
scientific knowledge. Comprehensive library collections meet students' reading needs and broaden
their knowledge horizons. Educational resources include faculty quality, teaching materials,
instructional methods, and educational policies. A high-caliber teaching staff is crucial for improving
educational quality, as teachers 'professional competence, instructional skills, and educational
philosophies directly impact students' learning experiences and outcomes. Diverse teaching resources
like textbooks, multimedia courseware, and online learning platforms provide multifaceted support
for instruction. Effective teaching methods such as heuristic approaches and collaborative learning
stimulate students 'interest and initiative. Comprehensive educational policies establish institutional
safeguards, standardizing teaching practices and maintaining educational order. In the process of
cultivating young citizens' identity, well-equipped teaching conditions create abundant learning
opportunities and experiences, fostering students' understanding and recognition of civic rights and
responsibilities while nurturing their civic consciousness and social accountability [11, c. 51-55]; [9,
c. 27-28].

2.2 Theoretical Basis

The theory of citizenship provides an important theoretical framework for studying the
formation of youth citizenship. Among them, T.H. Marshall's theory of citizenship has had a profound
influence. He proposed that citizenship consists of three dimensions: civil rights, political rights, and
social rights [8, c. 490]. Civil rights mainly include personal freedoms, property rights, and freedom
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of speech, which form the foundation for citizens to survive and develop as individuals in society.
Political rights involve citizens' participation in political activities, such as the right to vote, the right
to be elected, and the right to political expression, reflecting citizens 'status and role in the political
sphere. Social rights include rights in education, healthcare, and social security, aiming to ensure
citizens' basic living needs and promote social equity and justice. Marshall believed that these three
dimensions of rights gradually developed and improved over different historical periods, driving the
evolution of citizenship. When studying the educational conditions for the formation of youth
citizenship in Kyrgyzstan and China, this theory can be used to analyze how both countries cultivate
young students 'awareness and practice of citizens' rights and obligations across different dimensions
in education. For example, through analyzing curriculum design and teaching content, we can
understand whether both countries emphasize fostering students' awareness of civil rights, provide
opportunities for practicing political rights, and how they convey relevant concepts and knowledge
about social rights through education.

The theory of educational sociology emphasizes the mutual relationship between education and
society, considering education as an important component of social structure, which is also influenced
by factors such as social politics, economy, and culture. In this study, applying the theory of
educational sociology can provide an in-depth analysis of how the social backgrounds of the two
countries affect the teaching conditions for the formation of young citizens 'identities. From a political
perspective, different political systems and policy orientations can influence the allocation of
educational resources and the setting of educational goals. After Kyrgyzstan's independence, changes
in the political system may lead to adjustments in educational policies to meet new national
development needs [13, c. 195-198]. China's socialist political system emphasizes cultivating socialist
builders and successors with all-round development in moral, intellectual, physical, aesthetic, and
labor aspects, which influences every aspect of teaching and education, including the construction of
teaching conditions for citizenship education. At the economic level, the level of economic
development determines the scale and quality of educational investment, thereby affecting teaching
conditions. Economically developed regions often provide better hardware facilities and higher-
quality teaching staff, while relatively underdeveloped regions may face shortages of teaching
resources. Cultural factors should not be overlooked either. The different cultural traditions and values
of the two countries permeate teaching and education, influencing the selection of teaching content
and methods. Kyrgyzstan's indigenous and religious cultures have unique impacts on citizenship
education, while China's traditional culture, such as the patriotic sentiments and moral concepts in
Confucian thought, also holds significant importance in citizenship education. Through the
perspective of educational sociology, we can comprehensively and deeply understand the social roots
behind the teaching conditions for the formation of young citizens' identities in both countries [5, c.
123-125]; [16, c. 90-92].

III. Teaching conditions for the formation of citizenship among young people in Kyrgyzstan,
1990-2000

3.1 Educational reform under the background of social transformation

The dissolution of the Soviet Union in 1991 and Kyrgyzstan's declaration of independence
triggered profound political transformations that reshaped all aspects of society, including the
education sector. Politically, post-independence Kyrgyzstan needed to establish a new national
identity and civic education system to cultivate citizens aligned with the nation's developmental
needs. Unlike the Soviet-era education system that served the USSR's collective interests and
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ideology, Kyrgyzstan urgently needed to integrate its cultural heritage, historical legacy, and national
development philosophy into educational content, fostering political, cultural, and ethnic identity
among youth. Economically, the transition from a planned economy to a market economy posed new
demands on education [4, c. 12-15]; [2, c. 48-50]. To meet the market's talent requirements, education
must emphasize vocational skills, innovation capabilities, and market competitiveness. While the
planned economy primarily trained technical professionals for state-owned enterprises, the market
economy demands more diversified and flexible talent cultivation models that align with diverse and
market-driven corporate needs.

Against this backdrop, Kyrgyzstan initiated a series of educational reforms, with privatization
emerging as a key initiative. The government encouraged private sector participation in education,
leading to the gradual rise of private schools and higher education institutions. By the mid-1990s, the
number of private schools began to grow steadily, and by 2000, private higher education institutions
accounted for a significant proportion of the country's educational resources. The privatization aimed
to introduce market competition mechanisms, enhance educational efficiency and quality, and meet
diverse societal demands for education. However, implementation challenges persisted, including
uneven educational standards across private institutions, some schools prioritizing profit over quality,
and high tuition fees that restricted access for low-income students, thereby exacerbating educational
inequality.

3.2 Education system and implementation of civic education

Kyrgyzstan's education system comprises multiple tiers including kindergarten, primary,
secondary, higher education, and vocational training. The law mandates compulsory kindergarten
education, while primary and secondary education are free. The current 12-year system combines nine
years of compulsory education with three years of high school. The country maintains numerous
higher education institutions and vocational colleges offering diverse career training programs. Civic
education curricula cover multiple disciplines to cultivate students' civic awareness and social
responsibility. Moral and civic education courses serve as key components in primary and secondary
schools, teaching ethical standards, civic rights and duties, national history, and culture through
classroom instruction. Historical education plays a vital role in civic education by exploring
Kyrgyzstan's development from ancient civilizations and independence struggles to modern state-
building, fostering national pride and identity. However, curriculum content often lacks real-world
relevance. Outdated textbooks fail to reflect rapid societal changes, making it difficult for students to
connect classroom knowledge with practical life, which diminishes their learning motivation and
engagement.

Traditional lecture-based teaching remains the predominant approach in education. In
classrooms, teachers primarily deliver knowledge through one-way lectures while students passively
absorb information, resulting in a lack of interactive engagement. This methodology fails to cultivate
students 'critical thinking, innovative capabilities, and practical skills. In civic education courses,
instructors often focus on theoretical explanations of citizens' rights and obligations without guiding
students to analyze real-world cases or participate in group discussions. Consequently, students'
understanding remains superficial, making it difficult to internalize civic awareness and behavioral
standards. Furthermore, limited educational resources—particularly in remote areas where basic
teaching facilities and multimedia equipment are scarce—restrict the application of diverse teaching
methods, further diminishing the effectiveness of civic education.
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IV. Teaching conditions for the formation of Chinese youth citizenship from 1990 to 2000
4.1 Education Development under the Background of Deepening Reform and Opening-up

In the 1990s, China's reform and opening-up entered a deepening phase, and the socialist market
economy system was gradually established, which had a profound impact on the development of
education. Driven by rapid economic growth, education was regarded as a key factor in improving the
quality of the nation and cultivating talents for modernization, receiving unprecedented attention [15,
c. 46-50]. The government increased investment in education and introduced a series of policies and
regulations to promote the comprehensive development of the education sector. The "Outline of
China's Education Reform and Development" issued in 1993 explicitly stated that "education should
be placed in a strategic position of priority development," providing policy guarantees for the
advancement of education.

Against this backdrop, China's education system has undergone multifaceted reforms. In terms
of educational management, the authority of local governments in education has been gradually
expanded, forming a tiered management system with central and local governments sharing
responsibilities. This system enables local authorities to formulate education policies that better align
with their specific needs, enhancing the flexibility and relevance of educational administration.
Regarding educational investment, a system has been gradually established that primarily relies on
fiscal allocations while diversifying funding sources, encouraging private sector involvement in
education, which has led to some development in private education. This not only increases the supply
of educational resources but also provides citizens with more educational choices. Educational
philosophies have also been continuously updated, shifting from traditional knowledge transmission
to quality-oriented education. Quality-oriented education emphasizes cultivating students' innovative
spirit, practical abilities, and social responsibility, focusing on their holistic development. This
conceptual shift has significantly influenced the teaching conditions for shaping young citizens'
identities, prompting education to place greater emphasis on fostering civic awareness and social
participation skills, while providing students with more opportunities for practice and experience to
meet the demands of social development for talent.

4.2 Education system and implementation of civic education

China's education system includes multiple stages such as preschool education, compulsory
education, high school education, higher education, and vocational education, forming a relatively
complete educational system. Compulsory education has been fully popularized, basically achieving
the goal of nine-year compulsory education, providing a basic guarantee for citizens to receive
education. Higher education is also continuously developing, cultivating a large number of high-
quality talents for society through measures such as expanding enrollment scale and improving
educational quality. In the implementation of civic education, school education is the main approach.
During the primary and secondary school stages, ideological and political education courses are the
core courses of civic education, covering multiple disciplines such as moral education, ideological
and political education, history, and society. These courses are guided by Marxist theory, combined
with China's history, culture, and current national conditions, teaching students values such as
patriotism, collectivism, and socialism, and cultivating students' national consciousness, ethnic pride,
and social responsibility. At the higher education stage, ideological and political theory courses are
compulsory for college students, including courses such as an introduction to the basic principles of
Marxism and an introduction to the theoretical system of Mao Zedong Thought and socialism with

182



2025, Ned/2

Chinese characteristics. These courses help college students establish a correct worldview, outlook on
life, and values, and improve their political literacy and social awareness.

Beyond classroom instruction, schools implement civic education programs through diverse
activities. Students participate in social practices, volunteer services, and community initiatives to
understand society and serve the community, thereby strengthening their civic awareness and social
responsibility. Many schools conduct "Learn from Lei Feng" volunteer programs where students visit
neighborhoods to assist the elderly, the disabled, and other vulnerable groups. These experiences help
students deeply appreciate the value of caring for others and contributing to society. Schools also
emphasize campus culture development by organizing themed class meetings, cultural festivals, and
science fairs, creating a positive and uplifting campus environment that subtly influences students'
values and behaviors.

V. Comparative Analysis of Teaching Conditions for the Formation of Youth Citizenship in
Kyrgyzstan and China

By sorting out the teaching conditions of the two countries, we can clearly see two different logic
of shaping:

Compare
: ) Kyrgyzstan (1990-2000 China (1990-2000
dimensions B ( ) ( )
Key Features | Break and Reconstruct Adapt and Continue
Change type | Revolutionary, disruptive Progressive, corrective
. .. Adhere to Marxism-Leninism and
. From  Marxism-Leninism  to
Ideological . . : Mao Zedong Thought, and
. nationalism and liberal | . _—
foundation integrate the theory of socialism
democracy . } L
with Chinese characteristics
Continue the revolutionary
Historical Sovietization, building an | narrative and reinforce the modern
Narrative independent national history history narrative of 'suffering and
revival'
Civic To cultivate citizens with | Cultivating "socialist builders and
education democratic ideas, human rights | successors" emphasizes political
objectives awareness and national identity loyalty
. . We will uphold the teaching of
The  shift from  Russian P g
. . ; Putonghua to safeguard national
Teaching dominance to the promotion of . . ) .
. unity, while ensuring education in
Language the Kyrgyz national language has . s
. ) . . ethnic minority languages within a
triggered tensions over identity
defined scope.
It has been profoundly influenced | Take the initiative, absorb only to a
external . .
action by western countries and | limited extent, and be alert to
international organizations "Western peaceful evolution"
The disconnect between ideals . .
face the ; ) . How to deal with the tension
and reality, fragile national . . .
challenge L . between ideological education and
identity, and lack of educational
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| resources | social reality and value pluralism |

Through comparison, it can be seen that Kyrgyzstan's educational conditions attempt to quickly
build a new "citizen's edifice" on the ruins, but its foundation is unstable. The blueprint (Western
democratic model) does not match the local building materials (tribal traditions and authoritarian
heritage), leading to a fragile structure. China's educational conditions, on the other hand, involve
continuous "reinforcement" and "modernization" of an existing edifice. Although the internal layout
(political core) remains unchanged, the moral education methods (water and electricity lines) and
interior and exterior decorations (role models and narratives) are constantly updated to meet the new
needs of residents (youth) and resist external storms (globalization and the impact of Western values).

VI. Discussion on the factors affecting the formation of teaching conditions for youth citizenship
in both countries

6.1 Political factors

Kyrgyzstan underwent a pivotal political transition from a Soviet republic to an independent
sovereign state between 1990 and 2000, with its new political framework still in the process of
establishment and refinement. This transformation profoundly reshaped educational priorities,
requiring education to serve national development goals. Cultivating citizens with national identity
and market economy adaptability became central educational objectives. However, resource
allocation faced multiple challenges due to political restructuring and economic instability. Limited
government investment in education could not meet the sector's rapid growth demands, resulting in
uneven distribution across regions and schools. In remote areas, outdated infrastructure, obsolete
teaching equipment, and insufficient teaching staff severely hindered the development of civic
identity among youth.

During this period, China maintained political stability, adhered to the socialist path, and
continuously advanced political system reforms, providing a stable political environment for the
development of education. The government placed high importance on education, prioritizing it in
strategic development. Through formulating a series of educational policies and regulations, it
increased investment in education and ensured the rational allocation of educational resources. In
terms of educational orientation, emphasis was placed on cultivating socialist builders and successors
with all-round development in moral, intellectual, physical, aesthetic, and labor education, while
focusing on students 'ideological and political education and the cultivation of civic consciousness.
This political orientation enabled educational resources to be tilted toward civic education, providing
favorable teaching conditions for the formation of young citizens' identities. The government
intensified efforts in building ideological and political education courses, compiling high-quality
textbooks, training professional teaching teams, and providing students with systematic and
comprehensive civic education.

6.2 Economic factors

Kyrgyzstan's post-independence economy has grappled with multiple challenges. During its
transition from a planned economy to a market economy, the nation experienced sluggish growth, an
imbalanced industrial structure, and limited fiscal revenue. These factors directly constrained
educational investment, resulting in funding shortages. In infrastructure development, the lack of
funding has delayed the construction of school buildings, laboratories, and libraries, failing to meet
educational needs. Many school buildings are dilapidated and pose safety hazards, while outdated
laboratory equipment hinders modern experimental teaching. Libraries suffer from insufficient
collections and infrequent updates, severely limiting students' access to reading materials. Economic
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constraints have also led to low teacher salaries, making it difficult to attract and retain qualified
educators. This situation further undermines teaching quality and creates unfavorable conditions for
nurturing young citizens.

China experienced sustained rapid economic growth from 1990 to 2000, with the socialist
market economy system gradually improving and economic strength continuously increasing. The
economic development provided a solid material foundation for education, enabling the government
to increase investment in education. In terms of educational infrastructure, schools across the country
built and expanded numerous teaching buildings, laboratory buildings, and libraries, equipped with
advanced teaching facilities and multimedia teaching equipment. Many schools established modern
laboratories, providing students with excellent experimental conditions; the library collections
significantly increased in quantity and variety, meeting students 'thirst for knowledge. Economic
development also improved teachers' salaries, attracting more outstanding talents to devote
themselves to education, thereby providing high-quality faculty support for the formation of young
citizens.

6.3 Cultural factors

Kyrgyzstan, a multi-ethnic nation with rich cultural diversity, is shaped by both Islamic and
Russian influences. This multicultural landscape presents both opportunities and challenges for civic
education. The curriculum must balance preserving ethnic traditions with fostering cultural
integration, cultivating students' global awareness and inclusive values. Yet in practice, striking the
right balance between cultures and preventing conflicts remains a pressing issue. A key challenge lies
in seamlessly integrating ethnic cultural elements into civic education programs, ensuring students not
only learn civic values but also actively preserve and promote their own cultural heritage.

China boasts a long history and a splendid traditional culture, where Confucianism, Taoism, and
other traditional cultures have profoundly influenced the concepts and content of civic education.
Traditional culture emphasizes values such as patriotism, moral ethics, and social responsibility,
which have become essential components of civic education. In school education, by offering courses
in ideological and political education and traditional culture, the essence of traditional culture is
imparted to students, fostering their patriotic sentiments, national pride, and social responsibility.
Ideological and political education courses incorporate numerous elements of traditional culture, such
as values like "benevolence," '"integrity," and "harmony," guiding students to establish correct
worldviews, outlooks on life, and values. The inheritance and promotion of traditional culture provide
a profound cultural foundation and spiritual support for the formation of young citizens' identities.

VII. CONCLUSION

Between 1990 and 2000, the educational conditions for the formation of citizenship among
young people in Kyrgyzstan and China were deeply marked by the unique political transition
trajectories of their respective countries. Kyrgyzstan's "discontinuity and reconstruction" model
resulted in civic education that blended nationalism and liberalism in content, while being limited in
effectiveness due to its disconnection from reality. Young people navigated a new national identity in
an environment filled with uncertainty. China's "adaptation and continuity" model, on the other hand,
ensured ideological coherence and a highly controllable process of political socialization. Through
systematic educational conditions, it successfully implanted patriotism and socialist core values into
the hearts of the majority of young people, yet also faced the long-term challenge of effectively
responding to the diverse demands of society.
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This study reveals that teaching conditions, as a core mechanism for shaping future citizens,
depend not only on the design of curriculum texts but also on their alignment with the macro political

and economic environment, social and cultural traditions, and daily life practices. The case of

Kyrgyzstan shows that civic education lacking social roots and externally imposed is difficult to take

root; while the case of China demonstrates that a highly politicized and ritualized education system

has strong efficacy in maintaining social stability, its internal tensions cannot be ignored. For the

world today, which is undergoing unprecedented changes in a century, understanding the historical

experiences and lessons of these two models holds significant reflective value.
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